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Abstract 
Self-determination theory (SDT), one of motivation theories, divides learning contexts into two groups as autonomy-supportive 
-supportive climates are associated with teacher behaviours 
which and mostly related to intrinsic motivation, higher perceived competence, higher academic 
achievement and classroom engagement. Unlike autonomy-supportive ones, controlled climates are connected with teacher 
behaviours which and related to amotivation, extrinsic motivation, negative 
emotions towards learning, less academic achievement, dropping out of school. Considering these facts, this study hypothesized 
perception about their English speaking competence, achievement in English speaking and classroom engagement. To test the 
hypothesis, 55 Turkish EFL preparatory-first graders chosen according to convenience sampling completed a four-section form 
including a learning climate questionnaire, a perceived competence scale, an engagement question and demographic questions 
including gender, age group, last examination score. Descriptive and correlation analyses of the data supported the hypothesis. 
Findings showed that speaking course teachers created an autonomous environment and their students had high levels of 
perceived competence in speaking. In addition, autonomy-supportive teacher behaviours were positively correlated with 
perceived competence (p< .05). Furthermore, these behaviours were 
engagement in English speaking lessons and achievements (p< .01).  
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1. Introduction 
 motivation styles in 
learning. Self-determination theory (SDT), one of these theories, accepts that humans have three universal innate 
needs (autonomy, competence and relatedness), and these needs are supported or thwarted by social contexts in 
which people participate (Deci & Ryan, 2002). SDT studies concerning the educational settings and meeting 
s mostly focus on instructional practices within the framework 
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of autonomy-supportive and controlling behaviours (Urdan & Schoenfelder, 2006). These studies evaluate learning 
contexts as autonomy-
Autonomy supportive learning climates are mostly connected with intrinsic motivation in learning and promotion in 
self-identification (Black & Deci, 2000). These climates have many positive influences on 
autonomous motivation, classroom participation, conceptual understanding, creativity, achievement, etc. (Reeve & 
Jang, 2006). Some of the characteristics of the teachers in these contexts are as follow: listening students carefully, 
creating opportunities for students to choose, nurturing inner motivational resources, using informational language 
and so forth (see Reeve, 2006; Reeve & Jang, 2006). Unlike autonomy-supportive ones, controlling or 
pawn climates are connected with amotivation and extrinsic motivation and these climates make students think, feel 
or behave in one way (Assor, Kaplan, Kanat-Maymon, & Roth, 2005). Studies showed that these climates are 
correlated negatively  in classroom (Reeve & Jang, 2006), academic 
engagement (Assor et al., 2005), and correlated positively with anger and anxiety, amotivation and external 
motivation in education (Assor et al., 2005). The characteristics of controlled teachers include uttering continually 
directives, giving less opportunities to discover, directly telling right answers, not allowing expressing different 
thoughts, not letting students study according to their volitions, etc. (Assor et al., 2005; Reeve & Jang, 2006). 
Improving speaking skills is one of the most challenging tasks for teachers in EFL contexts (Zhang, 2009) 
because many EFL classrooms have deficiencies deriving from both language teachers and learners that make 
language learners reticent and unmotivated to speak in English. Therefore, many EFL classrooms are full of mute 
English learners who are not able to communicate orally, and have psychological barriers such as high classroom 
anxiety, inhibition, low motivation to participate, low self-esteem, etc. Then in 
the class and underlining the importance of 
effective ways of fostering speaking skills in foreign language classroom and lessening the problems deriving from 
language learners themselves  
Apart from the SDT studies analyzing general education domain (e.g., Reeve 2006; 2009; Reeve, Bolt, & Cai, 
1999), second language environments in a general perspective (e.g., 2001; Noels, 
Pelletier ) and foreign language learning contexts (e.g., Wang, 2008; ), 
this study is significant. Because it specifically deals with a specific language skill, speaking by evaluating speaking 
classrooms from versus controlling teacher behaviours, 
and it aims to develop English speaking skills with SDT-based instructional practices. 
2. Methodology 
2.1. Research purpose and design 
The purpose of this study is to investigate the relations among the perceptions 
related to language learning climate and their speaking competence, course achievement and classroom engagement 
levels under the framework of SDT.  
To fulfill this purpose, a four- section form including two scales related to perceived competence and autonomy 
support, an engagement question and demographic questions about learners was prepared by the researchers at the 
spring semester of the academic year of 2009-2010, and given to 55 Turkish EFL preparatory-first graders chosen 
according to convenience sampling at the end of the term by the first author of the study. Before the beginning of the 
application, the researcher informed orally participants about anonymity, confidentiality and volunteering. It took 
about 8 - 10 minutes, on average, to complete the form for students. 
2.2. Participants 
The participants of the study comprised of 55 (21 male, 34 female) EFL students at an Eastern Anatolian Region 
state university in Turkey. All students took English communication skills course in the department. They aged 
between 17 and 23. High majority of the participants with a 63.6 % percentage was female, and most of the 
age group (43.6 %) was 19-20.  
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2.3. Instruments 
Instruments of this study comprised a four- section form including different scales. The first section included 
questions related to gather general knowledge about participants (gender, age group and last speaking score). The 
second section contained a question (How often do you want to participate voluntarily English speaking activities in 
the course?) having the scale, 1=Never, 2=Sometimes, 3=Always. The third and fourth sections included two scales 
downloaded from the legal website of SDT (http://www.selfdeterminationtheory.org) Perceived Competence Scale 
(PCS) for learning and The Learning Climate Questionnaire (LCQ). 
PCS, a short, 4-item five- point Likert scale ranging from 1= Strongly Disagree to 5= Strongly Agree, gives 
ng a particular college course and participating in 
an activity regularly. LCQ which is a 15-item five- point Likert scale ranging from has one negative item (13- I 
.). It is generally used to get knowledge on a specific 
learning milieu. With some slight adaptations, the scale can be used as to evaluate a particular lesson such as 
English speaking course or the autonomy support of instructors in general.  
2.4. Data analysis 
The data analysis of the questionnaires was computed using SPSS version 17.00. After getting Cronbach alphas 
escriptive statistics , self-
evaluation about course participation, items of PCS and LCQ were aggregated. Then he 
PCS were individually calculated simply by averaging responses to the four items. Higher means from PCS means 
higher perceived competence in speaking. Later, evaluation of LCQ was conducted firstly by reversing the score of 
item 13 (i.e., subtract the score on item 13 from 6 and use the result as the item score for this item-for example, the 
score of 2, when reversed would become 4), and then average score of the items were calculated. Higher average 
score gathered from the data means that the learner has a higher level of perceived autonomy support. Lastly, 
correlations among variables were calculated. 
3. Results 
Research findings are presented in two parts. The first part includes descriptive data collected from the 
instruments. The second part is about the correlation analyses of variables. 
Table 1 -evaluation about their engagement in classroom 
speaking activities and their last speaking course examination score. 
Table 1. Descriptive statistics containing min, max, mean, sd related to participation and score 
 
Variables N Min. Max. M. Sd. 
1- Course Participation 55   2,00    3,00   2,65    ,48 
2- Last Speaking Score 55 60,00 100,00 80,40 10,55 
As shown in Table 1, most of the students reported that they participate always in English speaking activities in 
the class (M= 2. . 
Table 2 and 3, include shortened versions of   
Table 2. Descriptive statistics containing min, max, mean, sd related to PCS 
 
Scale Items N Min. Max. M. Sd. 
1- Feeling confident in ability to speak 55 1,00 5,00 3,96 ,69 
2- Meeting requirements of the course 55 2,00 5,00 4,15 ,62 
3- Achieving goals in the lesson  55 3,00 5,00 4,09 ,67 
4- Meeting challenge of performing  55 2,00 5,00 3,91 ,75 
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Table 3. Descriptive statistics containing min, max, mean, sd related to LCQ 
 
Scale Items N Min. Max. M. Sd. 
1- Providing choices and options 55 3,00 5,00 4,25 ,62 
2- Understanding students 55 2,00 5,00 4,13 ,70 
3- Being open with students 55 2,00 5,00 3,64 ,78 
4- Conveying confidence about abilities 55 2,00 5,00 4,00 ,84 
5- Accepting students 55 2,00 5,00 4,09 ,67 
6- Making sure about understanding goals 55 2,00 5,00 4,02 ,78 
7- Encouraging to ask questions 55 2,00 5,00 4,02 ,71 
8- Being trusted 55 2,00 5,00 4,05 ,78 
9- Answering questions fully  55 2,00 5,00 4,18 ,70 
10- Listening carefully 55 2,00 5,00 4,05 ,76 
11- Handling emotions well 55 1,00 5,00 3,91 1,04 
12- Caring as a person 55 2,00 5,00 3,96 ,88 
13- Talking with students well* 55 1,00 5,00 3,95 1,03 
14- Trying to understand how students see 55 2,00 5,00 3,80 ,78 
15- Sharing beliefs 55 2,00 5,00 3,69 ,92 
*Reversed item 
Table 2 reveals that students agree with P
English speaking course activities. Table 3 shows that all of the scale items have moderately high means and 
students believe that their course instructors behave them in autonomy-supportive way in the course and they have 
an autonomy-supportive environment in English speaking course. 
Correlations among learning climate, perceived competence, course participation and achievement which form 
the research hypothesis are shown in Table 4 below: 
Table 4. Correlations among learning climate, competence, participation and score 
 
Variables M. Sd. 1 2 3 4 
1- Learning Climate 3,98 ,47  1    
2- Perceived Competence 4,03 ,50 ,30* 1   
3- Course Participation 2,56 ,50  ,37** ,21 1  
4- Last Speaking Score  80,40  10,55  ,52**  ,31*  ,62** 1 
*p< .05 level (2-tailed), ** p< .01 level (2-tailed) 
Table 4 s being autonomy-supportive is positively correlated 
ng course (p< .05). Autonomy-supportive language environment is 
 .01). In 
addition, there is a positive correlation between perceived competence and course achievement (p< .05), and course 
participation is highly positively correlated with each other. 
4. Discussions and conclusions 
Descriptive research findings showed that EFL students perceive their instructors as autonomy-supportive. This 
means that the instructors give students chances to choose activities, understand their feelings, encourage them, etc. 
In addition, students perceive themselves competent in speaking courses. They feel confident about their ability to 
speak; they achieve learning goals, etc. Students mostly participate in course activities voluntarily and they took 
relatively good scores from their last examination in absolute evaluation system.  
Correlations among variables showed that autonomy-supportive climate is correlated with perceived competence, 
course participation and course achievement. In other words, students who feel that they have autonomy-supportive 
teachers have high level of perceived competence in speaking. They mostly participate in English course activities 
with their own volitions and their course achievements are generally good in the evaluation system. In addition, 
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students who feel competent in speaking participate in classroom activities voluntarily a lot and higher engagement 
means higher marks from the examination. 
Considering the literature about 
perception on autonomy supportive or controlled English speaking climates would be closely connected with their 
English speaking competences, classroom engagement levels and achievements in the course. Findings supported 
the research hypothesis and confirmed that autonomous classroom context is connected with competence, 
engagement and achievement. The results are similar to the results of the literature dealt with the relations among 
some of these variables (e.g.,  2006; Reeve, Jang, Carrell, Barch, & Jeon, 2004). 
The findings extend the knowledge on the positive effects of autonomy-supportive climates in foreign language 
classrooms. As EFL speaking classrooms have problems making students reticent learners to speak, by creating 
autonomy-supportive learning climates in schools teachers can solve some of the problems in EFL contexts and 
lessen problems deriving from students. By listening carefully their students, caring about their psychology in the 
experience of autonomy and help them feel autonomous learners. Therefore, 
students can be more intrinsically motivated to learn English, internalize learning goals and develop their speaking 
skills easily.  
In spite of the supported hypothesis, this study has some limitatio
methodology. With high numbers of participants and mixed methodology concerning both quantitative and 
qualitative aspects, more comprehensive results can be achieved in further studies. This study only covered EFL 
speaking course environments, and further researches covering other language skills such as listening, reading and 
writing can be conducted to test autonomy-  
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